Audio Elaboration Text

Student Practice-Structured Language Experiences-Patterning (Concrete Level)

Clip #2-Teacher Describes/Provides Directions for Language Experience Activity

Between this clip and clip number one, the teacher scaffolded her instruction, where she gradually faded her direction of using language to describe patterns as her students assumed more self-direction.  By scaffolding instruction, she was able to determine that her students at least initially acquired the skill they will be using in the language experience activity.  For this student practice strategy to be effective, it is crucial that students understand what they will be required to do before they are asked to do it.  To see how this teacher scaffolded her instruction, view one of the teacher instruction strategies modeled in this program, Scaffolding Instruction.  

1. In this clip, you will see the teacher describing the structured language experience activity they will take part in and provide directions.  There is only one segment in this clip. 

There are several things I’d like you to look for as you view this clip.

2. The teacher clearly states the skill she wants her students to practice during the language experience activity.  Although she stated this at the beginning of the lesson (in clip #1), students who have learning problems benefit greatly from the teacher restating the math skill to be practiced immediately before the practice activity.  With the teacher explicitly relating the target math skill to the practice activity, students are more likely to cognitively relate prior instruction to the practice activity.  In particular, students who have memory problems benefit from having the math skill restated.  This technique also helps students who have attention problems to focus on the learning task.  Students who have learning problems often loose track of the skill they are learning or practicing when involved in similar activities.

3. The teacher explains the activity.  In particular, she introduces her students to the bell which she will use to cue student pairs to switch turns.  She rings the bell one time and tells them what one “ring” means they should do.   Then and then she rings the bell two times and tells them what two rings means for them to do.  Next, she has her students repeat what the signal is, - the sounding bell.

4. The teacher takes the opportunity to point out that student “turn-taking” is an example of a pattern (“back and forth,” “back and forth”).  This is a excellent example of the teacher taking a naturally occurring situation and relating it to the particular target math concept/skill.  Such implicit modeling is an effective way to demonstrate the meaning of or importance of math concepts/skills in the students’ lives.  Due to the passive learning characteristics of students who have learning problems, it is not likely that they will make these connections independently.

5. The teacher has planned an organized way for her students to retrieve the math materials and move to areas in the room where they will work.  Providing structure to learning activities like this helps students who have learning problems to accurately process/attend to the target learning task.  Unstructured learning activities oftentimes are too distracting for students who have learning problems and do not help these students clearly relate the particular learning task to the learning activity.
